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Internal Assessment Resource

Drama Level 1
EXPIRED
	This resource supports assessment against:

Achievement Standard 91000 version 3
Demonstrate understanding of a significant play

	Resource title: The Way We Were – Bruce Mason’s The Pōhutukawa Tree

	4 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	February 2015 Version 3
To support internal assessment from 2015

	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number A-A-02-2015-91000-02-4402

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource

Achievement Standard Drama 91000: Demonstrate understanding of a significant play
Resource reference: Drama 1.5A v3
Resource title: The Way We Were — Bruce Mason’s The Pōhutukawa Tree
Credits: 4
Teacher guidelines
The following guidelines are designed to ensure that teachers can carry out valid and consistent assessment using this internal assessment resource. 

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Drama 91000. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it.
Context/setting
This activity requires students to demonstrate evidence of their understanding of Bruce Mason’s play, The Pōhutukawa Tree, through practical presentation. The presentation is to explore some or all of the following:
· the social/ historical context of the play

· the ideas and concerns evident in the play

· how drama elements and conventions are used 

· the style/structure and purpose of the play.
This assessment task includes seven activities, a selection of which are to be completed by students. Assessment decisions will be based on evidence gathered from student participation in these activities. It is important to note that it is not necessary to complete all of the activities in this task. Students should complete sufficient activities to ensure that some or all of the above considerations are explored in sufficient detail to allow students to make insightful connections between the play and the time it was first produced.
Students will investigate the social, historical, and cultural context of the play, making connections between the play, its setting in time and place, their own lives, and the time when the play was first produced. They will explore the ideas raised in the play, considering how the elements of drama act to translate these ideas to the stage. They will also be able to make connections between the content of the play and the time it was first produced. 
Before beginning this task, the teacher should provide students with the opportunity to read and explore the play. This could be an individual or whole-class session where students can ask questions about the text and background to the play.

Conditions
The activities will take place during 6-7 weeks of in-class and homework time.

Students will work collaboratively to complete this activity, but they will be assessed individually. 

You will need to observe student participation in the preparation and presentation of activities in order to assess individual student performance. Such observations should be documented from time to time. 

In addition, students will develop an assessment portfolio that includes evidence of their developing understanding. Evidence of understanding could include video, audio, photographs, diagrams, tables, posters, and written notes.

Oral work and work in role should be recorded.

The teacher will collect evidence of student achievement from the assessment portfolio. However, you need to make a holistic judgment of the student’s understanding of the play. This comes from an overview of all the work. There should not be any aggregation of separate components to reach a final mark. 

Further evidence might be drawn from your observations of the student at work, for example participation in class discussion.
It may not be appropriate to offer reassessment opportunities for this standard.
Resource requirements
The teacher will need to provide:

· a copy of the text, The Pōhutukawa Tree, for each student
· an appropriate space for enactment of scenes from the play
· access to the school library and the Internet
· digital still and video cameras for each group
· material for creating posters or wall charts
· materials for recreating the three scenes in the play:
· the porch of the Mataira house (Act 1 Scene 1, Act 3)

· the wedding marquee (Act 1 Scene 2)

· the interior of the Mataira house (Act 2, Scenes 1 and 2).

Additional information
None.

Internal Assessment Resource

Draft Standard Drama 91000: Demonstrate understanding of a significant play

Resource reference: Drama 1.5A v3
Resource title: The Way We Were — Bruce Mason’s The Pōhutukawa Tree
Credits: 4
	Achievement
	Achievement with Merit
	Achievement with Excellence

	Demonstrate understanding of a significant play.
	Demonstrate informed understanding of a significant play.
	Demonstrate perceptive understanding of a significant play.


Student instructions
Introduction

This assessment task requires you to prepare an assessment portfolio that demonstrates your understanding of Bruce Mason’s play, The Pōhutukawa Tree.  You may participate in up to seven practical activities to develop the material for your portfolio.
Read and explore the play before beginning this work.
The activities will take place during 6-7 weeks of in-class and homework time.

You will work collaboratively to complete this work, but you will be assessed individually. 
You will be assessed on how well you make relevant connections between the play and the time it was first produced. 
Task
Your teacher will guide you in the exploration of your play, through engagement with a selection of the tasks below. See Student Resource A for further guidance.
Relate the play to your own world 

Working in a group of four, prepare and present to your class one of two scenarios as a performance. 
After your performance, the two directors will improvise a brief monologue that expresses the emotions of the characters immediately following the scene.

Individually, explain in an oral presentation to your class how the performance relates to specific situations in the play.

Video the performance, the monologues and the individual explanations to include in your assessment portfolio.
Research the social, historical, and cultural context of the play

Working in pairs or threes, investigate 1950s attitudes to one of the topics outlined in Student Resource A. 
In your group, present your findings to the rest of the class. 
Working individually, select a scene from The Pōhutukawa Tree that interprets the topic.

Choose a key character from the scene, then prepare and present to the class a short monologue, in role, of that character’s ideas about the topic. 

Video your presentation of your findings, the monologue and the hot seating to include in your assessment portfolio.

Relate the play to the world today

Working in a small group, choose an aspect of the cultural, historical, or social context of the play. 

Devise a short scene that shows how this aspect has changed from the context at the time the play was written to the context of today’s world. 
As an individual, write a statement of intent for your group’s scene. 
Film/video the scene to include in your assessment portfolio.
Structure of the play

Choose one of three settings from The Pōhutukawa Tree.
Work in a group and use materials provided by your teacher to recreate the setting.
In your group, present the reasons for the decisions made during your recreation of the scene. 
Follow up with class discussion. You may wish to change aspects of the setting after this discussion.

Photograph your set and, working individually, label and annotate one photograph.
Include your annotated photograph in your portfolio.
Shape the elements

Working in groups of three, block and rehearse one of three extracts from the play The Pōhutukawa Tree. 

Perform the reading for the rest of the class.

As a group explain and discuss with the class the group’s understandings and choices about the elements of drama, and your shaping of the elements. 
Following the discussion, make a tableau of a significant moment in the scene and, in role, present spoken thoughts that reflect the ideas generated by the discussion. 

Video the explanation of the elements tableau, spoken thoughts and director comments to include in your assessment portfolio.

Style and purpose

Imagine that you are part of a proposed production of The Pōhutukawa Tree. 

In role, as members of the production team, consider what you want to emphasise about the meaning of the play in your production and how the choices you make for your production responsibility will support this.

Prepare a short presentation explaining your intentions. Each group member needs to take responsibility for a part of the presentation. Present this to your class, who will act as the director. 
Video the presentation to include in your assessment portfolio.

Your own choice

Make an individual presentation to the class on an aspect of the play that interests you.

Present the ideas using appropriate presentation media, for example a slideshow, wall chart, or podcast. Discuss your ideas with your teacher before you begin.

Include the presentation in your assessment portfolio.
Student Resource A: Further guidance

In completing these tasks, explore:
· the social, historical, and cultural context of the play
· the ideas and concerns evident in the play
· how elements of drama (role, time, space, action, tension, focus) are used in the play
· how conventions are used in the play
· the style, structure, and purpose of the play.

Drama terms
A glossary of drama terms is available at: 
http://artsonline2.tki.org.nz/ecurriculum/drama/glossary.php
Portfolio

Your portfolio could include:

· video or audio of your practical presentation
· class discussion
· annotated photographs and diagram
· tables, posters, and images

· notes.
Relating the play to your own world 

Two members of the group will work as actors and two as directors. 
Keep the scene as realistic as possible.

In your statement of intent: 

· identify the issue being explored

· explain how it is relevant to the play being studied

· describe how things are different and/or the same at the time when the play was written and in the present day.
In your devised scene:

· make the connections between the world of the play and today’s world as clearly and perceptively as you can
· make relevant references to the play.
Researching the context of the play 
Your teacher will oversee the selection of topics. Topics include: 

· land ownership in New Zealand
· inter-racial marriage
· attitudes to pre-marital sex
· relationships between Māori and Pākehā
· relationships between parents and children
· non-Christian religions.

Conduct interviews, visit the school library, and/or use the Internet as part of your research about the topic. 

Your findings should make links with what the play reveals about the time in which it was written.
In your presentation, provide as much insightful detail as you can about the differences between the attitudes of characters in the play and those of the characters in the performance.
The class will hot-seat you, questioning you in role about the topic you investigated. Present as much detail as you can, clearly and perceptively, in order to show your character’s attitude to the topic.

Relating the play to the world today
Choose one of these scenarios:
A teenage girl tells one of her parents that she is pregnant.
A teenage boy tells one of his parents that he hates school and doesn’t want to study to become a doctor, but would rather just hang out with his hip hop group. 
Make sure your statement of intent: 
· identifies the issue being explored

· explains how it is relevant to the play being studied

· describes how things are different and/or the same at the time when the play was written and in the present day.
In your devised scene:

· make the connections between the world of the play and today’s world as clearly and perceptively as you can
· make relevant references to the play.

Two members of the group will work as actors and two as directors. 
Keep the scene as realistic as possible.
Structure of the play

Choose from:

· the porch of the Mataira house (Act 1 Scene 1, Act 3)

· the wedding marquee (Act 1 Scene 2)

· the interior of the Mataira house (Act 2, Scenes 1 and 2).
Pay careful attention to:

· how the set helps to communicate the action to the audience

· how the set helps to communicate attitudes or beliefs of the time to the audience
· what is dramatically important in the scene
· anything symbolically important.

In your annotations of the set photo:

· relate your choices in detail to the dramatic purpose of the set
· explain anything symbolically important to your set
· describe or illustrate anything important you feel is missing
Although it is primarily the annotations and the photograph that will be assessed, your teacher may take into account your contribution to the explanation of the choices your group made.
Shaping the elements
Choose one of the following extracts:
Opening scene, between Queenie and Roy up to “Roy looks after her, smiles …” (pp. 9-12 VUP edition)

Opening Act 2 scene 1, between Aroha and Johnny up to “Aroha: Come here, Johnny.” (pp. 39-42 VUP edition)

Act 3, from “Mrs Atkinson: What are they really like, the Ngāti Raukura?” to “Mrs Atkinson: Beside her I’m nothing. Nothing. Excuse me.” (pp. 67-69 VUP edition).
Allocate roles, including director. 
Prepare this scene as a moved reading. Focus on the action, role, tension, and focus in the scene. 

Elements of drama might include:

· characters
· relationships
· setting
· situation
· tension
· conflict
· focus.

Each person should be responsible for explaining at least two of the elements. 

The director will give a “big picture” summary of the scene, including:

· an explanation of the situation, character relationships, any tensions and conflicts, and the focus in the scene;

· any relevant background to the situation.

The quality of your explanation, your answers to the questions from the class, the spoken thoughts and the summary of the scene will all contribute to your individual assessment.
Style and purpose

Your teacher will assign groups of 3–4 students a particular production responsibility,  such as:

· set and props

· costume

· lighting and sound

· make-up.

In your presentation, consider how:

Bruce Mason wanted the audience to respond or react to the play and how this could be supported in your production area

· you might show the time and location in which the play is set

· you might show the passing of time in the play

· you might direct audience attention at points where focus is important

· you might indicate character status or state of mind.

Include an explanation of why you think Mason wrote about this subject.

Be clear in your references to what happens in the play. 
You may use charts, slideshow software or illustrations during your presentation.
Your own choice

You might choose:

· an aspect of production technology

· a character

· a theme you find interesting

· what the play means personally for you.

Assessment schedule: Drama 91000 The Way We Were — Bruce Mason’s The Pōhutukawa Tree
	Evidence/Judgements for Achievement
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student demonstrates understanding of The Pōhutukawa Tree by making relevant connections, between the play and real life in the time the play was first produced, through practical presentations. For example:

The student places the play in the context of New Zealand in the 1950s by explaining the increasing Pākehā purchase and development of Māori land and common attitudes affecting relationships between Māori and Pākehā by presenting, in role as Mr Atkinson, a statement explaining his attitude to the issue. 

The student devises a short scene that contrasts 1950s’ attitudes to teenage pregnancy and interracial marriage to those of today. Evidence indicates that they are clear about the distinctions.
The student contributes to designing a set for the porch scene and explains the dramatic reasons for choices made by annotating a photograph of the set.

The student plays a role in the opening scene of Act 2 and then, in role as Johnny, demonstrates knowledge of his relationship to Aroha, of the conflict between them, and of how the isolation of Te Parenga gives him no escape.

The student, as a costume designer, explains how he will use costume to show the time the play is set, the decline in Aroha’s fortunes, and the relative social situations of the Mataira family and the Atkinson family.
The student presents a seminar that relates Pākehā attitudes towards Māori in the 21st century to the Pākehā attitudes towards Māori presented in the play.
	The student demonstrates an informed understanding of The Pōhutukawa Tree through practical presentations that make relevant, detailed, and illustrated references to the play, relating ideas to real life in the time the play was first produced. For example:

The student places the play in the context of New Zealand in the 1950s by explaining the increasing Pākehā purchase and development of Māori land and common attitudes affecting relationships between Māori and Pākehā by presenting, in role as Mr Atkinson, a statement explaining in detail his attitude to the issue and contrasting it with Aroha’s. 

The student devises a short scene that contrasts 1950s’ attitudes to teenage pregnancy and inter-racial marriage to those of today. Evidence indicates that they understand the implications of social attitudes at the time the play was first produced.
The student contributes to designing a set for the porch scene and explains relevant dramatic reasons for choices made by annotating in detail a photograph of the set.

The student plays a role in the opening scene of Act 2 and then, in role as Johnny, demonstrates detailed knowledge of his relationship to Aroha, of the conflict and underlying tensions between them, and of how the isolation of Te Parenga gives him no escape.

The student, as a costume designer, explains in detail how he will use costume to show the time the play is set, the decline in Aroha’s fortunes, and the relative social situations of the Mataira family and the Atkinson family. The choices all show detailed knowledge of the play and understanding of themes.

The student presents a seminar that, in making detailed reference to the play, relates Pākehā attitudes towards Māori in the 21st century to the Pākehā attitudes towards Māori presented in the play.
	The student demonstrates a perceptive understanding of The Pōhutukawa Tree through practical presentations that make insightful connections between a range of aspects of the play and real life both in the time the play was first produced and in the present day or the student’s world. For example:
The student places the play in the context of New Zealand in the 1950s by explaining the increasing Pākehā purchase and development of Māori land and common attitudes affecting relationships between Māori and Pākehā by presenting, in role as Mr Atkinson, a perceptive statement explaining in detail his attitude to the issue, contrasting it with Aroha’s and relating it to the wider situation of the day.
The student devises a short scene that insightfully contrasts 1950s’ attitudes to teenage pregnancy, interracial marriage and parental expectations and control with those of today. 

The student contributes to designing a set for the porch scene and perceptively explains a range of relevant dramatic reasons for choices made by annotating in detail a photograph of the set.

The student plays a role in the opening scene of Act 2 and then, in role as Johnny, demonstrates detailed and perceptive knowledge of his relationship to Aroha, of the conflict and underlying tensions between them, and of how the isolation of Te Parenga gives him no escape.

The student, as a costume designer, explains perceptively how he will use costume to show the time the play is set, the decline in Aroha’s fortunes, and the relative social situations of the Mataira family and the Atkinson family. The choices all show detailed knowledge of the play and perceptive understanding of themes.

The student presents a seminar that, in making detailed and relevant reference to the play, insightfully relates Pākehā attitudes towards Māori in the 21st century to the Pākehā attitudes towards Māori presented in the play.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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